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Time needed: 35-50 minutes approx.

Key learning outcomes
By the end of the activity students will be able to:
• Understand why adaptability is a core skill for the future world of work
• Identify the traits, skills and characteristics that make someone adaptable
• Understand that adaptability skills can be developed by anyone and be applied in many
situations - not just at moments of major change

Resources
The resources needed for this lesson are:
• Student Sheet 2.1: Company and product names
• Student Sheet 2.2: The three ingredients of adaptive thinking
• Adaptability PDF Presentation Slides

Sources

barclayslifeskills.com

1

How employable is the UK by LifeSkills created with Barclays

2

UK working Lives by CIPD

3

Understanding Clinical Uncertainty: What Is Going on When Experienced Surgeons Are
Not Sure What to Do? By Dr. Sayra M. Cristancho, PhD, Mr. Tavis Apramian, MA, MSc,
Dr. Meredith Vanstone, PhD, Dr. Lorelei Lingard, PhD, Dr. Michael Ott, MD, MSc, and Dr.
Richard J. Novick, MD, MSc
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Introduction to the transferable skills at the heart of LifeSkills
Note that the icons in
these margins are not
click-able.

Economic, societal and technological forces are changing the world of work, and skills
like staying positive (resilience), problem solving, creativity and leadership are becoming
increasingly valuable to employers. Your students may already possess some of these core
transferable skills but by improving them and developing others, they can be better prepared
for the future workplace. By delivering each of the skill-based lessons in this suite you can
encourage growth in all these areas or focus in on the ones your students need most.
• If this is the first LifeSkills lesson you have delivered with this group start by showing
students PDF Presentation Slide 1.1 which features each of the core transferable skills
at the heart of the programme. Go through each skill and ask students if they can offer
definitions (provided below), examples of these skills in action or explain how they might
work together, for example being proactive to solve a problem

PDF

Slide 1.1

• If you have already introduced all these skills to the group and why they are all important,
move on to the next step to explore the specific skill for this lesson in more detail

Core transferable skills
• Problem solving skills are about the ability to find a solution to a complex situation
or challenge
• Creativity is the use of imagination and the generation of new ideas
• Listening and presenting (communication) is the receiving, retaining and
processing of information or ideas as well as the oral transmission
• Leadership is about supporting, encouraging and motivating others to achieve a
shared goal
• Aiming high (being proactive) is the ability to set clear, tangible goals and devise
a robust route to achieving them as well as taking the initiative and making things
happen, instead of always reacting to what happens around you
• Staying positive (resilience) is about the ability to use tactics and strategies to
overcome setbacks and achieve goals
• Adaptability is the ability to cope and thrive in changing conditions
• The Skills Builder Framework, developed by Enabling Enterprise, provides a shared
language and common expectations for eight essential skills: Listening; Presenting;
Problem Solving; Creativity; Staying Positive; Aiming High; Leadership; Teamwork.
LifeSkills content on transferable skills can be used to support a young person’s
progression through each of the essential skills, providing a relatable, real-world
employability context and this relationship is indicated in brackets above

Teamwork

• LifeSkills lessons always include the opportunity for young people to work in groups and
share ideas, as well as providing context for the importance of effective teamwork in
the workplace. Look out for the teamwork icon in this lesson and throughout the core
transferable skills content
Optional: The Skills Builder Framework provides measurable steps for eight essential
skills and can be used in combination with this lesson to support your students’ progress.
Skills Builder also offer a student Self-Assessment Tool, which helps learners to reflect
on their own skill strengths and areas for development. This and other resources can
be accessed on the Skills Builder Hub (skillsbuilder.org/hub).

barclayslifeskills.com
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Activity one: Exploring adaptability (11-19)
Note that the icons in
these margins are not
click-able.

PDF

Slide 1.2

• Using PDF Presentation Slide 1.2, introduce what we mean by adaptability and why it is
important in the workplace:
– Adaptability is defined as our ability to adjust to new or changed conditions quickly,
without experiencing stress or negative emotions
– 60% of employers felt adaptability has become more important over the last ten years,
and employers also consider it likely to become ‘extremely important’ in the next 10
years1

PDF

Slide 1.3

• Discuss with the class why they think employers place such importance on adaptability
and encourage them to consider:
– How work and workplaces are becoming more flexible and varied, which means being
able to adapt to these changes well is a core skill for the future workplace. For example:
freelance and contract work; remote working; shared workspaces
– How adaptability supports other skills like communication and resilience, depending on
the situation
• In pairs or small groups, ask students to imagine themselves in the job role scenarios on
PDF Presentation Slide 1.3 and discuss how they could adapt to deliver a suitable outcome
Teamwork

– Thinking back to the earlier discussion, encourage them to think about the other skills
needed in each scenario to enable them to adapt (e.g. communication)
– For 16-19: If you are working with an older or more able group, you could add the
adaptation challenge to encourage them to think more creatively
Industry
Job role

Scenario

Adaptation challenge
(optional)

Health
Nurse

Your patient has a broken leg and is
unable to speak/understand the English
language. How would you communicate
with them to see to their injury / make
them comfortable?

• You cannot use
a translation tool
online

Transport
Courier

Your next job is to deliver 500 boxes
to the airport in time for a flight. Your
delivery vehicle only has space for 400
boxes. What do you do make the delivery
happen on time?

• You cannot deliver
on another day

Another contractor on your site has not
finished their work on time, which means
you are not able to start the electric
installation as scheduled. You have agreed
to start on a new site immediately after,
and so won’t be able to delay this job

• You cannot hire
more staff in order
to do the work
more quickly, due
to the size of the
work area

Construction
Electrician

• You do not have
time to do 2 trips

• Offer these potential outcomes as prompts, if necessary

barclayslifeskills.com
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Industry
Job role

Scenario

Potential outcome
(not in slides)

Health
Nurse

Your patient has a broken leg and is
unable to speak/understand the English
language. How would you communicate
with them to see to their injury / make
them comfortable?

Use body language to
communicate actions
you will take to
support the patient

Transport
Courier

Your next job is to deliver 500 boxes
to the airport in time for a flight. Your
delivery vehicle only has space for 400
boxes. What do you do make the delivery
happen on time?

Communicate with
a fellow delivery driver
to ask if they can
support you with the
delivery

Construction
Electrician

Another contractor on your site has not
finished their work on time, which means
you are not able to start the electric
installation as scheduled. You have agreed
to start on a new site immediately after,
and so won’t be able to delay this job

You subcontract out
the other client to
another contractor,
and negotiate a
higher fee for the
rushed work and
inconvenience to
cover costs

• Ask students to come up with scenarios that require adaptability and can happen in their
lives at school (or work/sporting team/at home) and write them on the board
• Examples to start the conversation: Moving to a new house; gaining a new team-mate;
starting at a new school; having to get to school in a new way e.g. from car to public
transport
• Next ask students to come up with one way in which they could:
1. Practice the skill of adaptability at the start of the next school term, or next time they
join a new team or club
2. Use the skill of adaptability to succeed in an interview for work experience or a job
3. Include an example of a time when they used adaptability skills on their CV

barclayslifeskills.com
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Activity two: Adaptive thinking (11-19)
Note that the icons in
these margins are not
click-able.

• Show PDF Presentation Slide 2.1 and distribute Student Sheet 2.1. In groups, ask the
students to come up with several possible company/product names and strap lines
for the businesses provided on Student Sheet 1. Make sure they come up with several
options for each
• Ask the students to discuss the following questions in their groups

PDF

Slide 2.1

Task

1. How did they find this exercise?

Sheet 2.1

2. Did it get easier as they went along? If not, why do you think this was the case?
PDF

Discussion

Slide 2.2

• Show PDF Presentation Slide 2.2 and introduce the idea of divergent thinking, which this
activity encouraged them to practice, and which research suggests in one aspect of being
adaptable3
• Divergent thinking involves taking a single idea or piece of information and expanding it
out into several ideas
• Explain that we more often practice something known as convergent thinking, which
focuses more on finding one ‘correct’ answer to things, like a maths problem. Because
divergent thinking is the opposite of that, sometimes this exercise is quite difficult, and
some students will struggle with it more than others
• Further explain that practising divergent thinking will help them respond when convergent
thinking doesn’t work, like perhaps they’ve got a maths question wrong and need to
consider alternative ways to solve it
• In a work environment, it’s often necessary to be flexible and adapt to tackle a problem
from multiple angles or consider new ways to do things. Whether you’re taking on a new
project, working with a new team of people or need to find a solution to a setback you’ve
faced, applying the principles of divergent thinking will help you be more productive and
adaptable in these situations
• Encourage students to think about how they can apply this divergent thinking activity to
school projects, perhaps when titling a piece of work, or starting a new project

Teamwork

barclayslifeskills.com

• Summarise by referencing that by completing this activity it supports The Skills Builder
Framework for Teamwork Step 8: I include all teammates in group discussions and
encourage them to contribute and Problem-solving Step 9: I can create a range of possible
solutions for complex problems and identify the pros and cons of each
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Activity two: Adaptive thinking (16-19)
Note that the icons in
these margins are not
click-able.

PDF

Slide 2.3 Sheet 2.2

Following on from the previous activity, with an older or more able group, continue to
discuss divergent thinking in more detail by introducing the following concepts.

Discussion
• Research shows that employers think adaptability has become much more important
over the last ten years1, and another study from 2018 found 65% of HR professionals
agree the skills needed for jobs in their organisation are changing2
• Display PDF Presentation Slide 2.3
• To help us identify what behaviour contributes to adaptability, research into how highperforming professionals in jobs that require constant adaptation has identified three
primary components or ingredients of Adaptive Thinking3
• Explain the ingredients of Adaptive Thinking to the group, as per Slide 2.3:
a) Planning: Thinking about what could happen unexpectedly in a situation, asking ‘what
if’, which can help you be more prepared if/when things do come up
b) Monitoring: How are you doing? Have you ever noticed that it’s hard to assess how
you are performing on a task whilst still completing it? Suggest students think about
the last time they focussed very hard on something using all their brainpower, just
for a short period of time. It was hard, and tiring wasn’t it? We can practise doing this
to ensure our brains become more used to working as hard as it can, at first for short
amounts of time, then gradually building up
c) Divergent thinking: Practicing divergent thinking involves taking a single idea and
expanding it out into lots of different ideas, and the various ways to do things, enabling
you to accommodate unexpected changes in your environment
• Remember to emphasise it’s not just fighter pilots and doctors who need to quickly adapt
at work. Divergent thinking can help with creative conundrums and thinking on your feet
in any job, from a shop to a building site or an office. Divergent thinking tests, like the one
they’ve just done, measure a lot of different things including how flexible and adaptable
they are, and whether they’re able to see situations from multiple perspectives

Task
• Distribute Student Sheet 2.2
• Ask the students to imagine they are launching a new app for students to help with
budgeting during their first year at university/college and complete the sheet. This activity
will require them to practice the three ingredients of adaptive thinking
• Optional: If necessary, use 1-2 of these examples as prompts for the ‘think divergently’
aspect of this task. Examples: A customer who’s financially independent and working to
support themselves while studying; a customer who’s living with their parents working a
few hours a week; a customer who’s got dependent(s) and studies part-time
• Ask the students to once again discuss the following questions in their groups
1. How did they find this exercise?
2. Did it get easier as they went along? If not, why do they think this was the case?
3. How could they apply this activity at school, perhaps in the planning phase of a project
or piece of coursework?

barclayslifeskills.com
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Activity three: Real world adaptability (11-19)
Note that the icons in
these margins are not
click-able.

• Introduce at least one of the following real-world case studies (where relevant to the
age group) to provoke discussion about adapting well and less well, and the range of
situations that can require adaptability from young people
• Display PDF Presentation Slide relevant to the age group you’re teaching and read the
scenario out to the class
– Slide 3.1, Scenario 1, for 11-14

PDF

– Slide 3.3, Scenario 2, for 14-16

Slides 3.1-3.6

– Slide 3.5, Scenario 3, for 16-19
• Ask the class to discuss in groups of three what they’d do in the situation to avoid negative
outcomes or stress before sharing the suggested responses below
Teamwork

• Ask them what technique they could apply if the plan which they’ve mapped out in
advance doesn’t then play out that way? How would they feel, how could they adapt?

For 11-14

For 14-16

Scenario: Joe’s parents have decided
to move to a new house during the
school holidays, but he’s going to
keep attending the same school.
The new house is closer to a train
station, meaning his parents will no
longer drive him to school and he’ll be
getting the train. He must reorganise
his mornings, figure out what time to
get up and how long it takes to walk
to the station from his house.

Scenario: Evie is working in a local
shop and receive a call from her boss
asking her to switch from her regular
Saturday afternoon shift to Sunday
morning shift for the next two weeks.

Responses are on PDF Presentation
Slide 3.2
Response 1: Joe goes for a walk to the
station while on holiday, so he knows
the way and how long it takes him. He
also decides to start taking breakfast
with him and eat it on the train, so that
he doesn’t have to get up any earlier.
Response 2: On the first day he has to
travel to school from the new house,
Joe gets up and uses his phone to get
an idea of how long the walk will take,
but realises he’ll have to leave earlier
than he used to in order to make his
train, so he skips breakfast. His school
bag is heavy and it’s raining, so he
takes longer than he thought, and he
must run for the train.

barclayslifeskills.com

Responses are on PDF Presentation
Slide 3.4
Response 1: Evie usually walks to
and from work but will need to get up
pretty early for the Sunday shift. She
accepts her bosses offer straight away
but feels stressed, doesn’t mention it
to anyone, and sleeps badly the night
before her first Sunday shift because
she’s worried about being late for
work.
Response 2: Evie tells her boss she
needs to think about the request
before she decides. Evie asks her
parents if they’ll drive her to work on
Sunday mornings, in exchange for her
doing something for them, like looking
after a younger sibling, or cleaning
the car. She then follows up with
her boss to say that it’s ok, but she’d
prefer the Saturday shift long term if
that’s possible.

© Barclays 2019
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For 16-19
Scenario: Sam plays football at a local club and moved up from under 16s to under
18s. Sam’s excited because it’s a step up that she’s been training to be ready for, but is
also a bit worried as most of her friends are staying in her old team.
Responses are on PDF Presentation Slide 3.6
Response 1: Sam feels nervous and is wishing she hadn’t been selected because she
feels outside of her comfort zone. Sam doesn’t play to the best of her ability at the first
training session, doesn’t introduce herself to anyone in the new team and leaves straight
away at the end feeling like she isn’t sure she wants to play there after all.
Response 2: Sam feels nervous, but also excited. She catches someone’s eye who
she recognises from when they used to be in her old team too, and introduces herself,
asking them some questions about how long they’ve been playing and whether it’s
different. They introduce Sam to a couple of other teammates, and she leaves feeling
pleased to have taken this step up and met some new people.

barclayslifeskills.com
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Activity four: Next steps (11-19)
• Finish the lesson by encouraging students to start trying out the tips to develop
‘adaptability’ in their own life. They could try planning and thinking ahead and doing
something new, for example an activity or joining a club and really think about how they
can make their own experience better before they go ahead
• Using the divergent thinking activity next time they’re stuck on something – it could be a
piece of schoolwork or a campaign they are supporting
• Suggest content that young people could look at on their own to explore adaptability
further, for example
– Look online for further activities to encourage divergent thinking, such as the Many
Uses Challenge, or drama improvisation games
– Video content that features experts discussing the benefits of being adaptable in the
workplace e.g. TED talks

Try next
The Staying positive (resilience) skills lesson (barclayslifeskills.com/transferableskills)
which follows this session well, as sometimes we need to adapt to negative
circumstances or feedback that’s difficult to hear; staying positive is also a crucial part
of success in school, at home and in the world of work.

barclayslifeskills.com
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Company and product names

Student Sheet 2.1

Come up with several possible company/product names and strap lines for each of these businesses.

You are a new construction
company focusing on using
sustainable goods in your builds and
you need a name for your company

You’re managing a project that
aims to promote participation in
sport to teenagers, and you need
a name for the programme

barclayslifeskills.com
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The three ingredients of adaptive thinking

Student Sheet 2.2

You are launching a new app for students to help them with budgeting during their first year at University/College.

Ingredient

Working space

Plan
Create a simple plan for design, build and launch. What
could happen at each point. Come up with a few likely
problematic scenarios and think about how you’d solve
them.

Monitor
Make sure you allow time to assess how you’re
performing, both personally and as a team, even in busy
periods. Could you communicate better, or streamline
processes?

Think divergently
Come up with ten different possible customers who
your app might be for. Consider different ways it might
be used by different people.

barclayslifeskills.com
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